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Textbooks play an important role in foreign
language learning and teaching. In many
instructional contexts, they constitute the
syllabus teachers are inclined (or expected)
to follow. Furthermore, exams are often
based on textbook content (see Harwood
2013: 2). Viewed from this perspective,
textbooks need to be given much more
attention in TEFL research.
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Aims and Objectives

familiarize you with some basic terms and concepts
used in this particular field of interest/research

discuss the role of the textbook in EFL classrooms
(as a learning and a teaching aid)

provide you with the basic know-how necessary to
use textbooks and related materials and media
effectively and efficiently

draw your attention to current issues concerning
the future of the textbook and the textbook of the
future
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Brief Contextualization of the
Presentation:




TEFL as an Academic Discipline

Basic Skills
Grammar
Vocabulary
Language Pronunciation
Orthography, etc.

Written / Spoken
Fiction / Non-Fiction
etc.

Principles and procedures of

learning and teaching, goals and
.methods' of TEFL, role of teach-
er, curriculum, media, textbook ..

Theory and Practice of Learning and
Teaching English as a Foreign Language
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TEFL as a Field of Research

Psychology

General

Philosophy

Education Sociology

Optimizing

Ianguage General
instruction and

and learning Applied

Linguistics:

Fremdsprachenforschung
Fremdsprachendidaktik
Literary Sprachlehrforschung
Studies Applied Linguistics
SLA-Research
L2-Research




“English Language Education (Englischdidaktik) is a
relatively young academic discipline in Germany.
After the Second World War it gradually developed,
particularly in West Germany, and reached a first
peak in the 1960s, when a significant number of
Teacher Training Colleges (Pddagogische Hochschu-
len) were established. [...] Interdisciplinary orienta-
tion as well as the relationship between theory and
practice were salient factors in the evolution of
English Language Education [...] “

Doff (2010)

mn

M



Teaching English: Current
Challenges and New Directions

Cultural Changes

e globalization, internationalization

e migration, multiculturalism, multilingualism

e individualization and diversification of lifestyles
e digitalization and internet communication
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Teaching English: Current
Challenges and New Directions

The Digital Age

e From text to hypertext

e From mono-modality to multimodality

e From personal to virtual communication

 From institutional to free knowledge
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Teaching English: Current
Challenges and New Directions

Individualization and Pluralization

e |nstitutions (churches, schools, political parties)
are losing influence

e Heterogeneity

e no reliable ,basic knowledge’ any more

e Dynamics of cultural and medial change
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Teaching English: Current
Challenges and New Directions

Changes in the Educational System

e Qutcome Orientation, Education Standards, Focus on
Competence

e Early English Language Teaching (establ. in all
Bundesldnder; problem: not many primary school
teachers educated at university)

e CLIL/Bilingual Teaching (Content and Language
Integrated Learning)
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Research Background
Three Main Areas of Textbook
Research

English-speaking World




Fremdsprachen
Lehren und Lernen

ThEmenschwe ks
Lehrwerkhkritik, Lehrwerkersendung,
Lehrwerkentadchiung

T e Legem Rt

Kurtz, Jirgen (Koord.) (2011): Harwood, Nigel (Ed.) (2013): English
Lehrwerkkritik, Lehrwerkverwendung,  Language Teaching Textbooks. Basingstoke:
Lehrwerkentwicklung. FLuL 40 (2). Palgrave Macmillan.



http://www.narr-shop.de/index.php/zeitschriften/flul-fremdsprachen-lernen-und-lehren.html

Foreign Language Education in the 21st Century
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Basic Terminology (1)

Textbook Any book used to teach a
subject.

In the international discussion, the first two terms are often used
interchangeably.




Basic Terminology (2)

Germany English-speaking World




English G 21 A (cf. Thaler 2011: 19-20) (32 Components)

Schulerbuch (kartoniert oder Festeinband), Schilerbuch — Lehrerfassung, Workbook
mit CD, Workbook mit CD-ROM (e- Workbook) und CD, Workbook mit CD-ROM (e-
Workbook) und CD — Lehrerfassuns sk Vokabeltaschenbuch,
abe itstrainer mit

agen, Vorschlage
essung —
ng), Bild- und
dermaterial,

Losungen ung
zur Leistung

kompeten= This is just to illustrate the
large spectrum of textbook-

Freia _ _ istol Radio
Roads related materials and media About, Video-
DVD, @ available today! stervorlagen,
Welco erial zum Umgang mit

dem SchuTeros fichungen fir den
Unterricht mit CD D dmgang mit dem Schilerbuch fir
Kinder ohne Grundschul 10er-Pack), Fun and Facts for you —
Textsammlung/Kopierv Schulworterbuch English G 21, Digitaler Unterrichts-
planer (DVD-ROM), Sof Wfe fur Lehrkrafte English G 21 — Digital Teaching Aids,

Interaktive Prasentationen, Onlineangebot: www.englishg.de
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Local vs. Global Textbooks




Some Local EFL Textbooks — Produced for
Teaching English in Germany
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Major German textbook publishers: Cornelsen (Berlin), Diesterweg (Frankfurt),
Klett (Stuttgart) — all textbooks need approval by local state authorities!




Some Global EFL Textbooks — Produced for
Teaching English Around the Globe

T

FOURTH EDITID'H

Major textbook publishers in the UK/USA: Cambridge University Press, Oxford
University Press, Pearson (Harlow)




EFL/ESL Textbooks from a
Commercial Perspective

“The industry of English language teaching (ELT)
textbook publishing is (...) big business. (...) In the
year 2011, among the top four publishers of [global,
JK] ELT textbooks, total sales were in excess of £1
billion. (...) New Headway (...) has sold over 100
million copies.”

Hadley (2013: 206) in
Harwood (2013)




... iIn other words, we are talking about a
highly competitive and, at the same
time, very profitable market ...

... with teachers and learners as
customers or consumers ...




Example: Klett‘s Selling Proposition

Verkaufskatalog des Klett-Verlags (2011):

e Sie bendtigen kein weiteres Unterrichts-
material, ,um auf der Hohe der Zeit zu sein®.
 Sie kdnnen sich ,einfach an einem einzigen
topaktuellen Unterrichtskonzept” orien-
tieren.
Mit Green Line lasst sich ,jederzeit reibungs-
los unterrichten” und ,,Zeit sparen®. Denn:
,Der selbst erklarende, lineare Buch- und
Unitaufbau® spiegelt ,,den Unterrichtsablauf
wider”,

“You don‘t need any other teaching
aids to be ,up to date’ ...” (?)




The Importance of the Textbook
in the EFL Classroom

“(...) Textbooks structure up to 90 per cent of what goes on in
school classrooms (in the US). Whatever the figure in English as
a Foreign Language/English as a Second Language (EFL/ESL)
contexts, textbooks are similarly important: indeed, in many
contexts, textbooks constitute the syllabus (...), with end-of-
course exams being based exclusively on textbook content.”

(Harwood 2013: 1-2)




Rivers (1968: 475): ,The importance of the textbook cannot be overestimated. It will
inevitably determine the major part of the classroom teaching and the students’ out-
of-class learning. “

Williams (1983: 251):,,In situations where there is a shortage of trained teachers,
language teaching is very closely tied to the textbook. (...) The textbook can be a
tyrant to the teacher who, in his or her preoccupation with covering the syllabus,
feels constrained (...)."

Sheldon (1988: 237): ,,ELT coursebooks evoke a range of responses, but are frequently
seen by teachers as necessary evils. Feelings fluctuate between the perception that
they are valid, labour-saving tools, and the doleful belief that masses of rubbish is
skilfully marketed.”




Teacher Images (Similes/Metaphors)
for EFL Textbooks

,A textbook is like oil in cooking — a useful base ingredient.”

Jextbooks are like ladies’ handbags because we can take what we
need from them and ladies tend to take handbags wherever they

o

go.

,A textbook is the stone from which a sculpture will be made

(needing bits chopped off, added on and occasionally a little
crushing.”

McGrath, lan (2006): “Teachers’ and learners’ images for coursebooks”. ELT Journal 60 (2), 171-180.




Three Types of Teachers
(cf. Kurtz 2011)

1. Teachers who completely rely on the textbook
(book-based teaching; textbook over- or misuse)

2. Teachers who use the textbook in a selective
way.

3. Teachers who don‘t use a textbook at all.

However: In practice, no clear-cut boundaries;
varying patterns of textbook usage!




Three Types of Teachers
(cf. Harwood 2013)

1. Curriculum-transmitters (strictly adhere to their textbook,
proceeding exercise by exercise, page by page, rarely if ever
changing the task order. The teachers’ guide is consulted
regularly.

2. Curriculum-developers (freely adapt their textbook to best
suit their learners, creating materials if they felt the textbook
fell short The teachers’ guide is seldom or never used.

3. Curriculum-makers (rarely if ever use a textbook, creating
their own materials in response to an initial needs analysis.
The teachers guide is never consulted.




Do you use a textbook in your FL/SL
classes? ( Poll Closed )

I don't use any textbook at all. 6.9%

I use the textbook in a selective manner.
86.21%

I only use material from the textbook. 6.9% See: "The Role of the Textbook in
o the EFL Classroom*

— @WORD PRESS

Comments (0) Share This http://juergenkurtz.wordpress.com
Create Your Own Poll
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Factors Contributing to Variation in Textbook Use

e The textbook (quality of content; attractiveness of layout)

* The teacher (e.g., beliefs, training, pedagogical and content
knowledge, experience, preferred teaching style, perception
and evaluation of the textbook, attitude toward top-down
mandates (e.g., the state syllabus, directives from school
principal)

e The learner (e.g., level, aptitude, previous learning
experiences, preferred learning styles)

 The classroom (e.g., physical layout, electronic equipment)

* The school (e.g., timetable constraints, attitude toward EFL
or foreign language education as a subject)




Learner Images for EFL Textbooks

,A coursebook is a pair of glasses (which help me to see
what the teacher is talking about).”

,A textbook is a beggar (no one likes to approach it).”

,A textbook is an angry barking dog that frightens me in
a language | don‘t understand.”

(McGrath 2006)




Advantages and limitations of textbooks

Principal advantages:

- they provide structure and a syllabus for a program

- they provide a variety of learning resources

- they can provide effective language models and input
- they can train teachers and help saving time

- they are visually appealing

Disadvantages:

- they may contain inauthentic language
- they may distort content

- they may not reflect students’ needs

- they can deskill teachers

- they are expensive

Richards (2002)




Textbooks in the EFL Classroom:

Major Pros and Cons (Thaler
2010)
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,Optimale Lehrwerkverwendung
bedeutet nicht maximale
Lehrwerkbindu ng.” [Optimal textbook use #

maximum textbook reliance.]

Kurtz (2011: 6-7)




Textbook Research / The State of the Art

“As yet, there is no universally recognized theory of the
textbook. Empirically, too little is known about how and when
teachers use textbooks; how textbooks influence the learning
process in comparison with other instructional materials;
what research instruments are most reliable in the field of
textbook research; how visual materials influence the
learning process; how effective textbooks are in transmitting
knowledge or promoting the acquisition of independent
earning skills, to give but a few examples.”

(Sercu 2004: 627)




My Personal Views on the Current State of Textbook Research

Past research has focused primarily on the quality of textbook
content (in terms of textbook analysis, critique, and evaluation),
rather than on actual textbook selection, use or consumption in
the FL/SL classroom, resulting in an abundance of textbook
evaluation instruments (guidelines, lists or grids), such as, for
instance, the Mannheim, the Stockholm or the Brno checklists for
textbook analysis and critique (see Krumm & Ohms-Duszenko
2001), or, in the US, the Indiana Standards-based Textbook
Evaluation Guide (see Hood-Cisar 2002). All in all, textbook
research has largely been theoretical (i.e. concept-driven, top-
down, ‘armchair research’), rather than empirical (i.e. data-
driven, bottom-up, classroom-based research), or a mix of both
(in terms of quantitative-qualitative, mixed-method studies).
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Future EFL textbook research will
have to take a closer look at ....

“The context-bound, mediated nature
of textbook use”

Harwood (2013: 13)




Anti-Textbook Movements (1)

Externally imposed syllabuses, textbooks and
examinations all define educational values and set
certain standards which are important from the
standpoint of the individual as well as for national
and social purposes: however, they make the
spontaneity, flexibility and diversity which are an
equally important part of education much more
difficult to achieve.

Skilbeck in Hedge (2000: 337)




Anti-Textbook Movements (2)

“Many ELT materials (especially global coursebooks) currently
make a significant contribution to the failure of many learners of
English as a second, foreign or other language to even acquire basic
competence in English and to the failure of most of them to
develop the ability to use it successfully. They do so by focusing on
the teaching of linguistic items rather than on the provision of
opportunities for acquisition and development. And they do this
because that’s what teachers are expected and required to do by
administrators, by parents, by publishers, and by learners too.”

Tomlinson (2008: 3)
3




The Dogme Movement (1)

Critique: “Over-reliance on materials and technology“

What we need is (?) ...

* “A pedagogy of bare essentials”
* “Teaching unplugged”
e “Learning as improvised drama”

(Meddings & Thornbury 2009)

[http://www.thornburyscott.com/tu/sources.htm]




The Dogme Movement (2)

“[...] materials, especially coursebooks, can
come between me and my students,
preventing me from directly experiencing
and responding to the moment by moment
energy and vitality of their own learning
experience. If I'm not careful | reduce myself
to a ‘materials operator’, separated from my

’rn

learners by a screen of ‘things to do’.

Underhill (1997: 8)




The Dogme Movement (3)

Teaching — like talk — should centre on the local and relevant
concerns of the people in the room, not on the remote
world of coursebook characters, nor the contrived world of
grammatical structures. (...) No methodological structures
should interfere with, nor inhibit, the free flow of
participant-driven input, output and feedback.”

Thornbury (2000: 16)




Apple™ Worldwide Developers Conference, January 19, 2012:

,Dead tree textbooks are a
thing of the past (...)."




Sranffurter Allgemeine 19.01.2012

ZEITUNG FUR DEUTSCHLAND

»Apple™ reinvents the

° '{)
,»iBooks 2“ vorgestellt schoolbook® (2??)

Apple erfindet Schulbuch neu

Apple will den Schulbuchmarkt aufmischen. Der
Konzern will mit digitalen Lehrbiichern und
Kooperationen mit bekannten amerikanischen

Lehrbuchverlagen das Geschaft mit dem iPad
ankurbeln.

http://www.faz.net/aktuell/technik-motor/computer-internet/ibooks-2-vorgestellt-apple-erfindet-schulbuch-neu-11614714.html
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[Standards-Based] Textbook Evaluation
Competence: A Vital Part of Professional
Teaching Competence

Example 1:
Some fundamental textbook evaluation criteria related to
developing functional communicative skills

Example 2:

Focus on developing intercultural competencies (referred to
as ,soziokulturelles Orientierungswissen® in the German
Education Standards , KMK 2003)




Are there opportunities for learners to communicate with each other, a native speaker, or the
teacher in the target language in meaningful and authentic situations?

Are the opportunities for learners to practice interpersonal writing and speaking balanced
throughout the text?

Are the opportunities for learners to practice presentational writing and speaking balanced
throughout the text?

Do the activities include language that is authentic, accurate, and current?

Are the communicative activities set in a real-world context or represent a real-world task?

Do the activities allow learners to personalize their responses or provide their own meaning?

Do the activities allow learners to provide their own form and structure (grammar formation)?

Are the activities age-appropriate?

Are the activities developmentally appropriate?

Are there expanded opportunities for learners to practice listening comprehension?

Do the text and supplemental materials identify and encourage learners to use strategies that
facilitate communication and comprehension?

Do the activities allow learners to demonstrate or showcase their knowledge of and/or skill in
using the target language?

Indiana Department of Education: Standards-based Textbook Evaluation Guide. 2007
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Are the visual images and cultural information current and pertinent?

Are the visual images and cultural information authentic?

Does the text reflect diversity within the target cultures?

Are the accents and/or dialects used within the book varied across cultural groups within the target
cultures?

Are a variety of regions/countries where the target language is spoken represented?

Is the cultural information presented in the target language whenever possible and/or appropriate?

Are the connections between culture and language emphasized?

Is the culture embedded in communicative activities and prompts, as well as sections pertaining to
grammar?

Do the text activities associated with cultural images and information invite learner observation,
identification, discussion or analysis of cultural practices, products, and perspectives?

Do learners have opportunities to participate in entertainment representative of the target cultures
(ex. games, story telling, songs, etc.)?

Are learners asked to identify, experience, analyze, produce, or discuss tangible (toys, dress, foods,
etc.) and expressive (artwork, songs, literature, etc.) products of the target cultures?

Do the images depict different people/cultures who use the target language for communication?

Indiana Department of Education: Standards-based Textbook Evaluation Guide. 2007




Workshop:

In groups of up to four students, try to identify the
theoretical framework of language learning and
teaching underlying one particular textbook of
your choice. Be prepared to present your results
in class.




Two years ago, | took an EFL textbook for
intermediate learners, produced in
Germany (for the German textbook
market), with me to Saint Mary's
University, Halifax, Canada, asking my
students to analyze a unit entitled
,Growing up in Canada‘ from their
perspective. These are some of their
observations and comments:
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e The unit does not reflect authentic language use.

e Cultureis not presented in a modern context.

 Information is not relevant or interesting to learners
of EFL, seventh grade.

e Parents are represented as being more harsh and
negative towards their children than is common.
Canadian parents are generally more permissive than
strict.

e Add last names to show family backgrounds.

e Remove “Hongcouver”.

e Better communicate First Nation topics; choose more
iconic or well-known First Nation community (nobody
knows Nemaska).

e We question the significance of dragon boating as a
symbolic of Canadian culture. However, it is famous
for breast cancer fundraising.
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Emerging Trends in Textbook Development
and Production

Digitization vs. ,Dead-tree textbooks?
(Multimodality vs. Mono-modality)

Maximization vs. Minimization?
Hybridity vs. Purity?

The textbook as a complex navigation system?
(see Kurtz 2014)

Ex.: “New Headway” (iTutor — digital workbook;
iChecker — electronic portfolio; iTools — digital

teacher manual and toolbox




Qua I ita tsm a BSta be ﬁ;‘i’;f&;ggﬂ'ﬂﬁ::;mt Gielten
fir interkulturelle
Lernangebote

in fremdsprachenunterrichtlichen Bildungsmedien

In den vergangenen 25 Jahren haben sich die Anspriiche und Erwartungen an
den schulischen Fremdsprachenunterricht gewandelt, vor allem in Bezug auf

das interkulturelle Lehren und Lernen. Zugleich kénnen wir heute auf elektroni-

sche Medien und digitale Technologien zugreifen, die es vor einem Vierteljahr-

hundert noch gar nicht gab.

(Kurtz 2014, in Praxis Fremdsprachenunterricht 1: 9-12)
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